Truth is Stranger than Fiction:

Reading and Writing Non-Fiction GCSE unit


	Title of Scheme: Truth is Stranger than Fiction

	Year Group: GCSE (Year 10/9)
	Duration: 3 weeks (9 lessons)

	Purpose: The purpose of this scheme is to develop students’ ability to analyse non-fiction texts in detail, and to write their own. There is a particular focus on building understanding of a repertoire of linguistic and grammatical structures, and on moving from analysis of patterns in real texts to use of these patterns in students’ own writing, with consideration of purpose and effectiveness throughout.

	GCSE English Language Assessment Objectives
	Linked Learning Objectives

	Reading 

AO2 
Explain, comment on and analyse how writers use language and structure to achieve effects and influence readers, using relevant subject terminology to support their views 

AO3 
Compare writers’ ideas and perspectives, as well as how these are conveyed, across two or more texts 

Writing

AO5 
Communicate clearly, effectively and imaginatively, selecting and adapting tone, style and register for different forms, purposes and audiences 

AO6 
Candidates must use a range of vocabulary and sentence structures for clarity, purpose and effect, with accurate spelling and punctuation. 


	· Understand the typical underlying structure of news headlines and how it is effective

· Understand how effective headlines can be created through unusual, striking, visual and dramatic combinations of words and images
· Understand how descriptive detail can be created in a newspaper article through careful choice of adjectives, nouns and verbs

· Understand how descriptive detail can be developed through expanded noun phrases 
· Understand how atmosphere can be built through the accumulation and juxtaposition of words focusing on nouns, verbs and adjectives

· Understand how feelings can be conveyed through different sentence patterns, including coordination, disrupted sentences and one word questions
· Compare how two non-fiction texts have been made to sound authoritative through the use of varied linguistic and grammatical devices
· Be able to develop descriptive detail through careful choice of adjectives, nouns and verbs
· Be able to add detail to a description by using expanded noun phrases 
· Be able to convey feelings and create atmosphere through different sentence patterns, including coordination with semicolons, disrupted sentences and one word questions.

· Be able to write authoritative scientific non-fiction by selecting from your repertoire of linguistic and grammatical devices


	Summative Outcomes
	Key Formative Outcomes

	Writing
Science magazine article explaining a new invention.
	Reading:

· Annotated Demon of Dartmoor.

· Annotated Mary Shelley sentences.

· Bullet point list and annotated Zombie Survival Guide extract.

· Bullet point list and annotated Astronaut Hibernation article.

Writing:

· Newspaper article about a mystery beast sighting.

· Atmospheric description of a place and strange event based on Mary Shelley article.

· Ghost sighting paragraph OR ghost internet article.

· Top ten Vampire survival tips OR Scientific description of how Vampires are created.

	Teaching Sequence
	Resources

	Newspaper articles:

· Headlines

· Vocabulary choice: nouns, verbs, adjectives

· Expanding noun phrases
	1.1 Headline Generator

2.1 Demon of Dartmoor article



	Literary Non-fiction: 

· Vocabulary choice: nouns, verbs, adjectives
· Compound sentences using semicolons

· Disrupted sentences using dashes

· One word question / answer sentences
	4.1 Descriptive words   4.2 Shelley extract    4.3 Word bank
5.1 Sentence slips    5.2 Shelly sentences for annotation
6.1 A Ghost Sighting recount    6.2 Ghost in the Machine article



	Scientific non-fiction:
· Rhetorical questions

· Imperatives

· Tense choice

· Pronoun choice

· Complex sentences to show processes


	7.1 Zombie Survival Guide extract    7.2 Top Ten Zombie Survival Tips

8.1 Stasis images   8.2 Astronaut Hibernation    
9.1 Invention Role Cards    9.2 Repertoire handout


	Lesson One

Objectives: Understand the typical underlying structure of news headlines and how  

                     it is effective.
                     Understand how effective headlines can be created through unusual,         

                     striking, visual and dramatic combinations of words and images.



	Support

Understand that headlines combine words in interesting ways to make people want to read them
	Core

Understand that headlines often use a condensed structure with striking combinations of words to tempt readers
	Extension
Appreciate and analyse how the condensed structure and striking combinations of words in particular examples of headlines are effective 

	Starter
	Teacher: Display News Headlines ppt, slides 2-3.
Whole class: Read through the headlines; students vote as to which headlines they think are real.
Teacher: Reveal the real sources of all of the headlines, ppt 4-5.
PPT slide 6 – show how the headlines are constructed to be ultra-concise while giving key information about WHO and WHAT. 
· Explain the basic NOUN VERB PREPOSITION NOUN structure:

      Something 
     Is or does something 
     To/in/at/for 

     something 
· Explain that this is often expanded by adding adjectives before the nouns
Question – why are the headlines all in the present tense?



	Development
	Pairs: Using the headline generator (resource 1.1, ppt7), invent 5 news headlines.

Extension: experiment with expanding / contracting the headlines. Discuss ideas for stories to go with the headlines.
Whole class: Share examples of headlines. 

Teacher recaps the structure of the headlines using the headings on the generator (ppt 7). If appropriate, explore how the second noun is acting as an adjective to modify the final noun. You could also explore the use of concrete and abstract nouns, and the fact that the verbs in this pattern have to be intransitive (they don’t need to be immediately linked to an object).
Individuals: Invent own headlines following the same pattern as the generator.

Pairs: (ppt 8) Share invented headlines and discuss:

-do the headlines fit the pattern?

-if not, where and/or how have they altered the pattern?

-what works well and why?

Whole class: (ppt 8) Share examples (write some on the board) 

Discuss which work most effectively and why. 
If any break the pattern, discuss how they have done this and why it does or doesn’t work.

Individuals (if time): Write the opening paragraph of a news article to go with one of their headlines from the generator or one that they’ve invented themselves. Focus on giving information concisely.


	Plenary
	Groups: Look again at the real headlines from the start of the lesson (ppt 9). Discuss – which of these do you think is most effective? Why? Choose one and write an explanation of why / how it is effective.
Whole class: Share ideas. Teacher to draw out how the underlying structure varies – e.g. number 5 is bare bones noun verb preposition noun without adjectives because this is such a shocking and unbelievable fact in itself; number 1 has an extra bit on the end describing what the snake was doing (so an extra verb, preposition, noun). Also draw out the strange juxtapositions of adjective and noun (killer swan; alien hedgehog) and other strange juxtapositions (wed and shark tank; 911 and video-game habit). 

	Assessment
	Use examples created by students to check their understanding of the grammatical pattern. Use whole class discussion to assess understanding of how this structure is effective.

	Support/
challenge
	Encourage more able students to try different patterns, and to experiment with expanding or contracting headlines by adding or taking out words / details. Encourage less able to follow the headline generator more exactly. Decide how far to pursue the discussion of nouns premodifying nouns, or concrete/abstract nouns, or transitive/intransitive verbs, depending on the level of understanding of the class. 


	Lesson Two

Objectives: Understand how descriptive detail can be created in a newspaper article through careful choice of adjectives, nouns and verbs.
Be able to develop descriptive detail through careful choice of adjectives, nouns and verbs.


	Support

Understand that carefully chosen words can be particularly effective in creating a sense of mystery
	Core
Understand that writing effective description relies on choosing the best possible adjectives, nouns and verbs for a particular impact and choose effective examples in their own writing
	Extend
Be able to analyse in depth how nouns, verbs and adjectives can be chosen for impact, relating this confidently to purpose and audience, and deploy highly effective choices in their own writing 

	Starter
	Individuals: (ppt2 on board at the start of the lesson) – write a newspaper headline that describes something that happened to you yesterday.

Whole class:  (briefly) Share headline examples and discuss effectiveness.

Recap yesterday – what made headlines effective? What was the typical underlying structure?

Teacher Show ppt3. Invite students to explain how this headline follows the same pattern as the headlines produced by the generator last lesson.
Whole class: Discuss the language of the headline. How does it create a sense of intrigue? What is the effect of the vocabulary choice? What do we think the article will be about?

	Development
	6 Groups: (ppt 4)
Read Demon of Dartmoor article (resource 2.1).

1. 2 groups underline the factual information they can find about the “beast” then discuss the balance of fact and speculation in the article

2. 2 groups highlight verbs that describe what the beast or the dogs possible actions then discuss what effect the verbs create
3. 2 groups highlight adjectives used to describe the beast or the dogs then discuss what effect the adjectives create
If appropriate, do the first sentence as a whole class (see ppt 5).
Whole class: Feedback. Teacher annotates article with responses – students annotate own copies. Discuss effectiveness of the vocabulary choice with particular focus on verbs and adjectives – see ppt6 (select particular verbs /adjectives for close analysis). Possibly do some think/pair to get them discussing effectiveness in pairs during this time.
Question: given the vocabulary and balance of fact and opinion, what is the purpose of this article? Who is the audience? Write a paragraph explaining how verbs and adjectives have been used to create a particular impression of the beast.
View Hound of the Baskervilles trailer.

Groups: (ppt7) Each group split in half. Using thesauruses if available:

One half should create a word bank of verbs that describe scary movements, starting with the verbs from the article. e.g. creeping, prowling.

The other half should create a word bank of nouns that describe strange creatures, looking first for ideas from the article, e.g. beast, fiend. 

Whole class: Share word banks. Discuss effectiveness of choices – pick out a few individual words to explore in detail.

Individuals (if time): (ppt8) Invent a mysterious creature of your own which ‘has been seen’ in your local area. Using the banks of nouns and verbs, start to write a description of it. Teacher should lead class discussion of audience, purpose and effects and focus students on ‘designing’ their writing.


	Plenary
	 Think/Pair/Share: (ppt9) Why do people like to read articles like this? Why is this sort of subject so popular?


	Assessment
	Monitor group work to assess understanding of fact/opinions, adjectives, verbs, nouns. Use whole class discussion to assess ability to explain the effectiveness of individual word choices.

	Support/
challenge
	Mixed ability groups are probably a good idea. Some may find fact/opinion easier than looking for verbs / adjectives. The adjectives are probably easier to spot than the verbs, and the nouns are probably easier to generate than the verbs too.


	Lesson Three

Objectives: Understand how descriptive detail can be developed through 

                      expanded noun phrases 
                      Be able to use expanded noun phrases to add detail to a description



	Support

Understand that more information can be added around a noun to develop descriptive detail, and be able to write simple and appropriate expanded noun phrases of their own
	Core

Understand how noun phrases can be pre and post modified and some ways in which this extra detail can create effects on a reader, and make some effective noun phrase choices in their own writing
	Extend

Be able to evaluate the use of noun phrases to develop detail and deploy highly effective noun phrase choices in their own writing

	Starter
	Individuals: Looking at ppt2 of expanded noun phrases from the Demon of Dartmoor article, identify the nouns in each example.

Teacher: Highlight the nouns, then explain that a noun phrase is comprised of a noun and any words or phrases that add extra detail about the noun. The key thing is that the rest of the noun phrase is ‘extra’ – you could always remove it and just use the noun in the sentence (ppt3).


	Development
	Whole class / Pairs: Teacher read through ppt4, asking pairs to experiment with expanding a noun phrase. All start by writing ‘A dog’. Then:
-change to a definite article (The dog).

-add a pair of adjectives before the noun (The black, menacing dog)

-move the adjectives to after the noun (The dog, black and menacing)

-put the adjectives back and add a prepositional phrase (The black, menacing dog in the shadows)

-insert a relative clause before the prepositional phrase (The black, menacing dog which was crouching in the shadows)

-remove the relative clause and prepositional phrase and add a present participle non-finite clause (-ing verb) (The black, menacing dog, growling softly)
-Remove all of the adjectives and the non-finite clause, and change the noun to a more descriptive one (The demon) 

The teacher will need to guide / explain as you go, offering alternative adjectives, prepositions and present participles as examples.
Pairs: Experiment with variations on the above. Choose your favourite shorter noun phrase and your favourite longer one. What makes them effective?

Whole class: Discuss choices. Note that a descriptive noun such as demon, beast or fiend can do much of the work itself – the adjectives etc may not be needed if the noun choice is good in the first place.

Individuals: (ppt 5) Using the noun phrases generated here and verbs and nouns generated last lesson, write a short newspaper article that describes a sighting of a strange creature in your local area. Remember to include an eye-witness and direct quotation as in the Demon of Dartmoor article. Include a headline which is mysterious and/or intriguing, using ideas from lesson one. Teacher lead brief reflection on audience, purpose and intended effect before students start writing.


	Plenary
	Peer-assessment: (ppt6)
Pairs swap articles. 

Highlight or underline 3 words or phrases which you think are effective and annotate with why you like them (what do they make you think / wonder / imagine?)

Highlight or underline 2 words or phrases which you think are less effective and annotate with how you think they could be improved.

(Teacher could model this with one example first)
Whole class (if time):

Share examples of best words / phrases.


	Assessment
	Use newspaper article to assess ability to use effective expanded noun phrases, to generate an effective headline and to use well-chosen vocabulary (particularly nouns and verbs). You could extend this written task into a homework or in another lesson.
Monitor pairs as they write noun phrases to check understanding of the grammatical pattern. Monitor their discussion to assess their ability to talk about the effects of language choices.

	Support/
challenge
	Careful pairing is important in this lesson. Teacher or LSA may need to support individuals with the extended writing, or to create writing prompts for them if necessary. More able should be challenged to try out all of the different noun phrase patterns in their extended writing, then to assess their effectiveness. Focus them on selecting words carefully rather than on writing a lot.


	Lesson Four
Objectives:    Understand how atmosphere can be built through the accumulation   

                        and juxtaposition of words (building and contrasting), focusing on 
                        nouns, verbs and adjectives.


	Support

Understand that using groups of related or contrasting words can help to develop the atmosphere or feeling of a description
	Core

Understand how related and contrasting nouns/verbs/adjectives can be used to build and sustain an effective atmosphere, and be able to analyse some examples
	Extend

Appreciate how patterns of vocabulary (nouns/verbs/adjectives) can be effective in creating atmosphere and be able to analyse specific examples in depth

	Starter
	Individuals: Using resource 4.1, write a description of a place using the nouns, adjectives and verbs given in the table. (Don’t worry if they transfer words between word classes e.g. using “lost” as an adjective, unless you want to draw their attention to it).

Pairs: Share and discuss descriptions, using the questions on the resource. What are the places like? What is the atmosphere of those places? What might happen next?

Whole class: Feedback, focusing on the nouns, adjectives and verbs. What patterns did they spot in the words? What effect might they create? End by discussing what sort of story these words might come from.


	Development
	Whole class: (ppt2) Open up discussion about ghosts – has anyone seen one? Any family stories about seeing ghosts?
Link back to the words used in the starter – what here might suggest that this is a recount of seeing a ghost? Note the potential sense of unease created by some words (click ppt to reveal some of the words which do this).
Teacher: (ppt3) Introduce Mary Shelley article On Ghosts, then read an extract of it together (resource 4.2). Discuss the meaning of the passage, particularly guiding them through the difficult last three sentences: Where was the author? What happened to her? What did she wish had happened?
Pairs or Groups: (ppt4, split the class in half)

1. Find examples of noun phrases which convey emptiness e.g. “vacant chambers”

2. Find examples of contrasts or juxtapositions and discuss the effect that they have, e.g. “city” and “heath”

Whole class: Feedback from pairs/groups, using ppt 5-7 as prompts if necessary. Focus discussion on the effect of these features (using the prompts on the slides). Aim for a genuinely exploratory discussion of effects which might touch on the sense of isolation, loneliness, stillness being suddenly interrupted by movement, sense of being alive and being dead, beauty and fear.


	Plenary
	Individuals: (ppt7) Look at the description you wrote at the start of the lesson. Add another paragraph, experimenting with building up chains of words and phrases which evoke loneliness and emptiness and/or with using contrasts in your writing.   (If necessary, use resource 4.3 to help students to build a word bank for loneliness and a concept bank for contrasts before starting this activity).
Pairs: (ppt8) Read your whole passage to a partner and explain how you were using words and phrases effectively – what atmosphere were you trying to create and how did your choice of words help to create that atmosphere?


	Assessment
	Monitor pair talk and use whole class discussion to gauge understanding of how the vocabulary in this passage builds a complex atmosphere.

You could ask students to write answers to the plenary questions about their own writing so that you can judge their ability to reflect on their use of words and their effect.

	Support/

challenge
	In the language investigation task, the noun phrase is probably easier than the contrasts, as the latter require students to look across longer sections of the passage. Very able students who finish this quickly could be challenged to prepare to lead the feedback for this question. Struggling students could be supported by identifying some of the nouns so that it’s easier for them to spot the short noun phrases. The plenary task includes an optional word bank task to support students.


	Lesson Five
Objectives: Understand how feelings can be conveyed through different sentence patterns, including coordination with semicolons, disrupted sentences and one word questions.
                     

	Support

Understand that writers use sentence patterns for effect and be able to identify the use of long sentences with semicolons, dashes to break up sentences and questions. Begin to use some of these in their own writing.
	Core

Be able to analyse how these sentence patterns convey the feelings of the speaker. Be able to make some effective use of these patterns in their own writing.
	Extend

Be able to analyse in depth how these sentence patterns convey the feelings of the speaker and how they create atmosphere for the reader, relating these to the purpose of the article. Be able to make highly effective use of these patterns in their own writing, and explain how they have used them.

	Starter
	Individuals: (ppt2) Improve the sentences by altering words.

You could do this on slips of paper with each person changing one word then passing it on (sentence slips resource 5.1), or you could let individuals work alone.

Whole class: Share examples. Discuss effectiveness of vocabulary choices – potentially focusing on nouns, verbs and adjectives to link to previous lesson. Teacher to draw out how effective description is not always about adding more, but about choosing the best words. Ask students to reflect on the sentence patterns in the example. Note the diminishing sentence length. What effect does that pattern of sentences create?



	Development
	Teacher:  Model analysis and annotation of the sentence on ppt 3-7, first eliciting their reaction to the mood or feeling of the sentence, then asking them to look for patterns within the sentence, then asking them to consider the effect of the patterns.

Groups: Look at one of the three sentences on resource 5.2 (this can be cut up for different groups). Annotate the sentence to describe the feeling it creates and how the sentence structure evokes that feeling.
Whole class: (ppt 8-10) Feedback from groups. Note the slow coordination of example one; note that ‘The wind…’ example is the climax of the recount, and the punctuation creates tension and a sense of panic by interrupting the flow; note that the two sentences in the third example work together, and the one word sentence ‘Wherefore?’ followed by the sentence which is shorter than most in the passage, create a sense of sudden bafflement/ confusion and the impossibility of understanding the world.
Individuals: (ppt11) Using ideas from the previous lesson (they could use the description they’ve started), write a description of seeing, hearing or feeling something strange. In the description, try to use:
· Long coordinated sentences, with clauses linked by semicolons or colons

· Dashes to disrupt a sentence at the moment of climax

· A one word question followed by a summing-up statement.

Extension: Annotate the descriptions they’ve written to explain the effects that they were trying to create and how they were doing it, using the same approach as the annotation of sentences earlier in the lesson.



	Plenary
	Pairs: Explain to your partner what effects you wanted to create in your description, and show them examples of where you’ve used words or sentence patterns to create those effects.
Whole class: Share and celebrate some examples, with peers offering their reactions in terms of the ‘feelings’ that the passages provoked.



	Assessment
	Use group annotations (and extension task if relevant) to assess ability to analyse the effects of these different sentence patterns. Use writing task to assess ability to use sentence patterns in their own writing.


	Support/

challenge
	In the group sentence annotation task, the first example is closest to the modelled sentence so is probably the easiest. You may want to create prompts for them to use in their sentence analysis if you think they will need it –particularly in helping them to explain effects. You could also introduce some pictures before the writing task to help with ideas-generation.


	Lesson Six

Objectives: Be able to convey feelings and create atmosphere through different sentence patterns, including coordination with semicolons, disrupted sentences and one word questions.


	Support

Understand some of the effects that these sentence patterns can have (e.g. long sentences to build up a creepy atmosphere, dashes to create a sense of panic). Be able to do some of these things, simply, in their own writing.
	Core

Be able to analyse how these sentence patterns convey the feelings of the speaker, suggesting a range of effects. Be able to make increasingly effective use of these patterns in their own writing.
	Extend

Be able to analyse and explore in depth a range of possible effects of these sentence patterns. Be able to make highly effective use of these patterns in their own writing, and analyse their own choices.

	Starter
	Whole class: Show and read one or two examples of the descriptive passages written last lesson, on whiteboard or on paper to annotate (teacher selects good examples in advance, not ones shared at the end of the last lesson). 

Pairs: (ppt 2) Discuss, what sentence patterns did the writers use, and how did they use them to evoke/create feelings?

Whole class: Feedback and recap the relationship between these patterns and the effects created by the authors (ppt3). The teacher should explain that you’ll be looking in more detail at these patterns in order to consolidate their understanding of them and develop their ability to use them further.



	Development
	Whole class: Read the Ghost Sighting anecdote (resource 6.1)

Pairs: Annotate the extract finding examples of the different sentence patterns. Choose one example of each pattern and write an explanation of the effect it creates (there are prompts to help consideration of effects at the bottom of the extract).
Extension: There are other sentence patterns here which students could also find and comment on (particularly parentheses and rhetorical questions). Challenge students to analyse and explain the effect of the three original sentence patterns in detail first.
Whole class: Feedback (ppt4-6), clarifying understanding of these sentence patterns and how they create effects. Particularly notice the different impact of some patterns here – the first compound sentence isn’t there to create tension, but rather to suggest the methodical, repetitive, obsessed nature of the speaker who does things carefully and repeatedly.

EITHER:

Individuals:

Write a continuation of the Ghost Sighting anecdote, focusing on using these sentence patterns.

OR:

Pairs:

Read Ghost in the Machine internet news article. Discuss what it says causes people to think that they’ve seen ghosts.

Then

Re-write the Ghost in the Machine article (resource 6.2) to make it more engaging, using some of the sentence patterns we’ve explored today.

(For support, offer one paragraph only of the article to rewrite).


	Plenary
	Whole class:
Invite individuals to give examples of some of the patterns that they’ve used. Write a few on the board and discuss their effectiveness, asking the writers what effects they intended to create by using these patterns. Teacher refer to ppt7 and reinforce the concept of designing writing.


	Assessment
	Use whole class discussion to assess ability to talk about the effects of the different sentence patterns and examples.

Use individual/pair written work to assess ability to use these patterns effectively in their own writing.


	Support/

challenge
	Prompts to support writing about the effects of the sentence structures are on the end of resource 6.1. The individual writing option requires less time and is probably more straightforward for most. The pair option is better for making them really focus on how they are writing rather than just on content, but will take more time to begin with as they need to read and understand a complex idea, so if you don’t have time to support/discuss the initial reading, it is only suitable for able students. You could cut down the amount that they are required to rewrite to make it a very focused activity. Alternatively, you could develop this over two lessons, with more time to consider the content of the Ghost in the Machine article and then compare their version to the real online version. This latter article makes a better link into next week’s focus on scientific writing.


	Lesson Seven
Objectives: Understand how non-fiction can be made to sound authoritative through the use of varied linguistic and grammatical devices


	Support
Understand that particular patterns and words can be used to grab a reader’s attention and make a text sound convincing.


	Core

Understand a variety of linguistic and grammatical methods in which a text can be made to sound authoritative, and be able to explain some examples.
	Extend

Be able to analyse and evaluate in depth the impact of a variety of linguistic and grammatical devices which can be used to make a text sound authoritative.

	Starter
	Think/Pair/Share:
Show ppt2. What is this describing?

What makes the style of this so punchy and effective?

Teacher should draw out imperatives, use of punctuation and symbols to make it concise, direct address (and unspecific third person pronoun “they”), lists, rhyme, repetition, carefully chosen nouns and verbs e.g. blades / rise / destroy should link back to lessons 2-4. Explain that this is an extract from The Zombie Survival Guide by Max Brooks.


	Development
	Whole class:
Read The Zombie Survival Guide extract (resource 7.1).

Groups: (ppt3)
1. Write a numbered list to describe the process by which solanum turns a person into a zombie.

2. Discuss and annotate: What makes this sound realistic and authoritative?

Whole class: Feedback.

Teacher should draw out the effects of the specialist vocabulary (particularly nouns and verbs), present tense, and complex sentences to explain cause and effect or processes (‘By stopping…’ ‘By removing….’), use of Latin vocabulary and mention of an expert.
Question (ppt4) – how does this compare to the Mary Shelley article in purpose, audience and style?

Write a paragraph explaining how the language of the extract makes it sound authoritative.

Individuals: (ppt5)
Choice of activity – either:
A. Write a list of top ten (or top five) tips to survive a vampire uprising, using the techniques on the top ten zombie survival tips handout (resource 7.2).
OR

B. Write a scientific description of how a person is turned into a vampire, using scientific vocabulary, precise detail, present tense and complex sentences, in the style of The Zombie Survival Guide.



	Plenary
	Whole class: Top Ten Bingo (ppt6). Teacher picks a good example of a top ten and reads out slowly. Students tick off bingo features as they hear them (see bingo card on the bottom of top ten zombie survival tips handout).

AND / OR
Hear one or two examples of the scientific description. Discuss how effectively it has used the features of scientific description.



	Assessment
	Use annotated extract to assess ability to analyse linguistic and grammatical features. Use whole class discussions to assess ability to talk about the effectiveness of different features. Use individual written work to assess ability to incorporate these features effectively in their own writing.

	Support/

challenge
	Top Ten (or Top Five) individual activity should be easier than the scientific description activity, and resource 7.2 is designed to provide further support. NB- for a lower ability set you may want to focus on just the first extract from the book (the top ten list) and not use the second extract at all. After looking at the different techniques, students could write a couple of paragraphs explaining how it uses different devices to get the reader’s attention and to sound catchy. They could then go on to devising their own top ten or top five activity. 
For very able students, you could challenge them to develop the comparison with the Mary Shelley article in more depth, analysing linguistic and grammatical features in detail as well as looking at audience and purpose – this will lead into the next lesson which compares texts in more detail.


	Lesson Eight
Objectives: Compare how two non-fiction texts have been made to sound authoritative through the use of varied linguistic and grammatical devices


	Support

Be able to comment on how some types of language and sentence patterns have been used to make a scientific article sound convincing / authoritative, making some simple comparisons between two texts.
	Core

Analyse and explain how the articles have been made authoritative through the use of a range of linguistic and grammatical devices, making some extended comparisons between two texts.
	Extend

Analyse and evaluate in depth how the articles have been made authoritative through the use of a range of linguistic and grammatical devices, considering a range of effects and making insightful comparisons between texts.

	Starter
	Groups:
Discuss the images (resource 8.1). If they come from a magazine article, what might it be about?

Whole class:

Read Astronaut hibernation (resource 8.2).

Discuss: what is deep-sleep stasis? Does anyone know of any films, books or tv programmes which use it?



	Development
	Groups: (ppt5)

Read the article again.

1. List the benefits of hibernation described in the article. 

2. Which of the pictures on resource 8.1 would you choose to illustrate the article and why?

Whole class:

Feedback. 
Teacher reveal the real image and the layout of the article (ppt6). Use this to lead into a discussion of what the key points of the article are. Recap – what were the features that made the ‘Solanum’ extract from The Zombie Survival Guide sound authoritative? (ppt7) [NB, if you didn’t look at the Solanum extract, discuss what made the top ten tips sound convincing and authoritative and adapt ppt7].
Groups:

Look again at the article. How does its style compare to the Zombie Survival Guide? Annotate using ppt7 as a reference: work through the points to find examples then see if it does anything additional. Discuss the effects of these stylistic features here. Choose one point of comparison and write a paragraph explaining how they are similar or different.
Whole class:

Feedback ideas. Teacher draw out additional features – e.g. use of declarative pronoun “This” when explaining how the hibernation will work; use of direct quotations; use of text-level connective Nevertheless to lead in to the final paragraph.

Think/Pair/Share: (ppt8)

What is the purpose of this article?

Who is the audience for this article?

Did you think that it communicated effectively?



	Plenary
	Pairs / Individuals:

Expand this noun phrase (ppt 2/3): “An astronaut”.

Whole class:

Share favourite noun phrases and discuss effectiveness. Teacher should link back to week one and remind students that they are developing a repertoire of patterns to use in their own writing. 


	Assessment
	Use annotated article to assess ability to analyse linguistic/grammatical features. Use whole class discussions to assess ability to talk about effects of these structures.

	Support/

challenge
	Mixed ability groups / pairs are important in this lesson. Teacher/LSA may need to support group discussion with weaker groups. 
More able should be challenged to go beyond the prompts on ppt slide 8 when analysing the features of the article to identify more features themselves. They should also be pushed to talk in their groups about how the features are effective in this article. [See last lesson: if students didn’t look at the second extract from the Zombie survival guide in lesson 7, they could instead compare the article to the top ten Zombie tips, showing how it is much more low-key in trying to be convincing, but perhaps more effective for that]. You may like to produce a writing frame or other support for the comparative paragraph for some groups.


	Lesson Nine
Objectives: Be able to write authoritative scientific non-fiction by selecting from your repertoire of linguistic and grammatical devices


	Support

Be able to use some of the linguistic and grammatical devices developed through the unit in their own writing, with some consideration of what effect they want to create. Be able to suggest some ways in which they could improve their writing.
	Core

Be able to use a range of linguistic and grammatical devices developed through the unit in their own writing, with a clear sense of purpose and effect. Be able to make some effective improvements to their own writing.
	Extend

Be able to use a wide range of linguistic and grammatical devices developed through the unit in their own writing, with a precision and sophistication. Be able to evaluate their own writing with insight and make effective revisions.

	Starter
	Whole class:
Funding Wars (ppt2)
Read the opening 2 sentences of each invention card (resource 9.1) to the class.

3 (imaginative) volunteers take the cards and take on the role of the inventors, preparing to argue that they should be given £50 million to develop their invention.

In turn, each inventor is interviewed by the rest of the class, hot-seat style (give them a few minutes to prepare roles / questions).

Class then vote for which invention to fund.

	Development
	Whole class:
Recap – what were the features of scientific non-fiction? (see ppt3)
Teacher:

Remind students about all of the different linguistic and grammatical patterns they’ve looked at in the past few lessons. These all form part of their ‘repertoire’ (ppt5)
Individuals:

Extended writing (ppt4):

Choose one of the three inventions from the starter (or think of your own). Write a magazine article which explains your chosen invention.

Leave ppt4 as a reference (and can give repertoire handout resource 9.2 as a reference too).

	Plenary
	Individuals: (ppt6)
Self-assess – evaluate and improve. Read through your article and find two things that you think you could improve. These might be sentences, phrases or individual words. Highlight these and improve them if you can.
Whole class:

Display truth is stranger than fiction quotation (ppt7). What does this mean?


	Assessment
	Use extended writing to assess ability to incorporate some/all of the features in the repertoire effectively. Use self-assessment to assess students’ ability to identify where they need to improve their work, and how to improve it (if they can!).


	Support/

challenge
	Use starter task to challenge three confident individuals to take on roles. You may wish to create a planning sheet for the writing task for the less able, or to guide them through a planning process (in which case you may want to give the class the writing task itself as homework). Students may also benefit from having more time to develop their ideas and to write, so this would work across two lessons.
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