
1.3
Emotive Language PowerPoint - Slide Notes for Teachers
Week 1 Lesson 2

The focus here is on selecting the best vocabulary for persuasive effect – looking particularly at emotive language. The word classes are important in this lesson for showing students how specific additions or changes of words can have a powerful effect. Nouns, adjectives, verbs and adverbs are the essential terms but you could add determiner (e.g. the, a, some, these) and pronoun (e.g. you, we, us, they), drawing attention to how these are used in charity campaign literature, which is a familiar text type for many students.
Slide 2
The slide is animated (advance by clicking). The text is from an RSPCA press release, May 2011.
As you display each line, ask students to deduce the purpose, audience and form of the text and to pick out the most powerful words in terms of provoking a reaction from the reader. Ask for a running definition of emotive language based on the examples on the slide. You can also briefly recap persuasive techniques e.g. use of metaphor (rabbits = prisoners), inclusive pronouns and rhetorical questions (one of our most popular pets; we call ourselves…but are we?)
Slides 3 and 4
The point of these slides is to provide a context for the close focus on emotive vocabulary in the rest of the lesson, as well as models of authentic texts to support students in the writing task. The text is taken from an Animal Aid leaflet about pet care: 

http://www.animalaid.org.uk/images/pdf/leaflets/petleaflet.pdf
The photograph on each slide is the last item to appear (advance by clicking) and you might ask students to predict the image suggested by the text. You can use the slides to recap persuasive devices (e.g. alliteration, lists, repetition, rule of three, short sentences for impact) but make the main focus effective emotive word choices, for example by asking which words/phrases are most memorable and why. Encourage students to consider the power of specific words by substituting alternatives, e.g. why filthy is a better choice of adjective than dirty; why ‘gasping for air’ is a more emotive verb than ‘fighting for air’. In this kind of discussion, use word class terminology backed by examples, to prepare for the next slides.
Slides 5 and 6
The slides model changes that can be made through specific word choices. Make sure that single words are placed in the context of a complete sentence, as in the examples, to avoid confusion over words that fall into more than one word class (e.g. abandoned, which can be both an adjective – ‘an abandoned dog’ and the past participle in ‘was abandoned’). In gathering suggestions for alternative word choices, you can ask students to use a thesaurus, but you will need to check that they are using the correct word class - again, encourage students to use the word in a complete sentence and to reading aloud to hear effects.
Slide 7

Stress that you want students to strengthen emotive word choices, rather than make wholesale changes to the text or add more content. It would be useful to point out what already works well in the text e.g. the use of pronouns and the ‘topping and tailing’ with rhetorical questions. The ‘rewriting’ activity is flexible – some groups may be able to launch straight into it; others may benefit from some initial shared writing or modelling; others may need the cloze activity provided. With more able groups, you could discuss the difference in impact, subtlety and conciseness between changing the noun or verb and adding adjectives or adverbs. Weaker writers tend to pile on adjectives and adverbs, whereas a carefully chosen noun or verb is often more effective. You could revisit slides 3 and 4 at this point to see how ‘expert’ writers have balanced choices from different word classes.
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